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Ph.D. degree.'The ob1ec+1ve -of the. program sas to prepare persons fo

. educational agencies. This report includes an outline of course ’4

required internship year completed by ‘the students, -and, fimally, an,

#

:
]

RS

ATITL§

2

. 3 . - . <, .
o . .
. . - ol - . .
- T ! . . — .
. 3
B < . t ”
. - . . .
<. . - . . . [+ ) » ’ )

4 N ., - N . . N . .
- . - - ~ Y hd ’ . N - -
. - . « - . . o < . ¢ .
- . .

‘v .t~y < +%  .DOCUHENT RESUDME

ED M8 813 . . . .t © . P 012 099.
., -~ " # J g - - - .

AUTHOR ™™ ' nossmullero ishard A ,- ' '

Train'ing: Program for Directors(of Eﬁucational
i s Research. Final Report.
INSTITOTION" ' ‘Wistonsin Univ., Madison. Research and Developnent
' g Center for Cognitive Learning. o e

.

:PUB DATE , - Sep 73’ : ‘ v
GRANT d —OEG¢O~72‘R701 : L. e oo
NOTE T 36p. e ST ..

: y
EDRS .PRICE MP-$0.83 HC- $2006 PlusxPostage. S S
DESCRIPTORS. - *Doctoral ‘Programs’; Educational Research; R

-~ $¥Educatronal—ﬁesearchers' Higher Education;

» .
¢

- Directors; Trainers , e . '

KESTRacT B A ;
fa;ninq progrgm for directors-of educational .research conducted at
the Univers1ty of ﬁiscons1n -Madison from 1967 to 1973. This program .
consisted of up to 'three years of gradiuate study culninating in the

This report sumnarizeS*the resu}ts obtained from the .

leadership positions' in research, development, evaluation and '
dissemination act1V1t1es in local and state sthodl systens and other

’

requirements for the students, a\deSCription of the operation,of the

evaluation of #he overaIl program by ‘the direcsor.  (aD)

.
L . . N
(W ’ A . . . B . L
. P . R
. . .
. . .

«: ~
- i )‘ ° ¢ N

******************************‘*****i**********************************

Docunents acquired by ERIC include nany inforsal unpublished

¥o obtain the best copy available. Nevertheless, ifems of marginal
reproducibility are often encouhteteéd and this affects .the quality.
oﬁ the microfiche and hardcopy reproduetions ERIC makes availableé
via the ERIC Document Reproduction 'Service (ED S). EDRS is not
responsible for the quality of the original dgcument, Reproductions
supplied by, EDRS are the best that can be pade from the original.

materials not ‘available froam other sourcés. ERIC makes every efforﬁk

L7

) 2 ) o Internship Programs; “*pro fessional Training. *Progray .
‘ ' . - - Evaluation; Researéh Apprenticeshipsf *Research

*
*
*
*
*
*
*
*

***********************************************##* *******************t

- ‘ v . | . )' 1 D/

.
.
\‘ “’ A
[Kc o e
-~ . ]

¢ . B r .

wll Toxt Provided by ERIC

)




T,

’

ww

SF ol o 929

@)

Aruitoxt provided by Eic

L N

N

.

, US DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

- EDUCATION Tyt

THIS DOCUMENT HAS BEEN REPRO-

DUCED EXACYLY 46 RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN.
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECLESSARILY REPRE-
SENT,OFFICIAL NATIONAL INSTITUTE OF
EOUCATION POSITION OR POLICY

, . FINAL REPORT - , i EE

- ~f L4
\ . . .
X - ° . oo \ L 4 4
N b B - ~ - : ' ¢ \ b
) ‘ . . ‘ ’ : LS “ .
‘. Training Program for Directors of" o B "
Educational Research : .o ~ \
Grant N¢. OEG-0-72-4741 . ~» . = 07
S . ~“- N ; o ~. <.
L. BRSNS :‘f . ” . .‘k
-y K . . \ . 3
. ) ) * ' ]
. ‘ > -~
. b M - N
° 3 ! . .
i C - ‘ s AR

% .

Richard A. Igossmiilef, ]?irecto'r\‘- Cae

.

’, .,

"« Professor of Eduditional Administration o

University of Wisconsin-Madison - " /.

» . -
.
i . o - . .
- ~ -~ - .
- . .
) . .
£l . N - € N
»
\ Y ' ’ “
N <, D . ‘ A
\ a ' A TR ’ \‘ )
, N
“ . - \ . - °
.
\
¢ J <t ¢ N . , . .
. 4 , "y » L b
< .
4 ° : ‘\ ‘ !
! . < . H
N - .
. . . . . R .
N . ) r

' A
. - - . . N N Sy . . w
. » 9

. Madison, Yisconsin LT . .

- : & i -
‘ . September, 1973 ..

. .. B . -

» - ' 1 v

. - 4
- ) ’ b L3 .
& . p . ‘,‘ . —\
N . o ) * * : .

AN
SRR
4

.

L ]
.
.
.
SN
¢
-~
.




.
™,

. PuL. 83531, Se

' Reseagyh have been submitted dghnual during the time the program has, been .

.. - 4 N )

- .

‘J

of Educational Administration at- the Unlv rsity of Wisconsin—Madison d‘ring

',l the Qeriod Julypl, 1967 throughirugust ?A 1973. ,Ihe prdgram was degg{/ped a
A

- » $

as a dfrect reSult of a Program Develop ent Grant (Pro ect Nufwber 6- 2092, )
/n 3 |

Erant Number OEG—3—6]062092 1085) wh&cP covéred the period June 1, 1966 ’
throygh June 30££1567. The - Program Development Grant was awarded under
on 2 (B), as ahendeL by P.L. 89-10, Title IV The con- ,> )
r

duct and- reSults of the Program Deveiopment Project were covered in a f1na1
r ¢ . i !

~ i\ ) . . O
report submitted July 10 1967. 7 PN o : . .
J - . .
Progress reports on the Training Program for D1rectors of Educational

? o

-

supporid Consequentlyg this finaH report/yill summarize information

~

' contained in the preVious progreﬁs Jeports and will pFBVide additional

e

evaiuative data concerning the content and.reSults of the prégram Support
% . ("r N : *

for “the program during 1968—69 was prov1ded by Gramt Number OEG—O 8—062095—

517 (010), Support for 1969 70 was bzovided by Grant Number OEG 0 9—062092— .
4254 (010),‘Support for 1970 71 wds provided by Grant Number "OEG-0-70-3533 ‘
(520), support for 1971-72 vas pr vided by Grant Number OEG—O 71-3545; and ;

support for 1972 73 was provided- b} Grant - Number OEG—O 72~4741
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o I "B. PROGRAM OBJECTIVES
ihe training program for direc*ors of educational research consisted'of ‘

up to threé years of graduate study culminating in the Ph D. degree. The

broad ogjective of the program was to prepare persons for Ieadership positions\ B

in research, development, evaluation and d1ssemination activities in local . ‘
I . and skate school systems and other educational'agencies. following . ~) i}
: g specific objectives served to guide the planning of a program Q\;} study for “
' .u,: each trainee.designed to engble him to: .. . E . .

l. Develop skill in worklng wméh individuals and groups in '
‘planning and administering rasearch, development, evaluation
and- disseminatlontactivlties, l e - ! ‘

.
.

* 2. Acquire competence in the use of research skills and techniques;

L4

3. Gain understanding of concepts, theories and research methods

in disz iplines related to edhcation, ) )
.8 ‘ . N
< 4, _ Sharpen skills in written and oral communication; and' ) o .
o - A . )
5. Broaden knowledge of the organization and operatlon of publlc
’ schools and of the teaching-learning process.
* 3 L ' ' ‘. s
LY s ) A ! o .
i . ' .
S C. PROGKAM COMPONENTS ' ©, | .
i S e e .o ' A - - |
* : Course Requirements R . . R o
ﬁ" / ~ - . ., . . <
,\ : Research}coﬁducted under the Program Development Grant upon which the .
M / 4 o A
{ B
& design of thia program was’based revealeﬂ that (l) certa1n skills‘which direc~
A PN L. ' . ’ o o
L ‘ toxs of reseaﬁch'should possess could/rEadily'\e idéntified and (2)’incumbent,° c,
B ’”
ditectors ?f research were characterized g& diversity ‘in their academic , .
v. 1 ) R
preparatiof} partlcularly at the unde;graduate lével Thus,\the first coneerﬂ -
K ‘ T & % 'n ¥ -7
. in designfng_the training program was to provide experﬁénces which would enable
' ! t T > . .
trainees fq develop“the administrative, quantitative, conceptual gnd communi- et
. A s s o e
. : catfve/skiils needed by those who are expected toaprovide leadershlp -in e o -

{ reseérch Jevelopment'and evaluation activities‘and"whi7h would equip them ot ~

v ! »
. .




A

experiential backgroundf

with basic knowledBe concernimg the nature of the educational process and the

¥

operation of the educational enterprise. A second major concern in designing

3 7

/
th//training program was to retain maximum flexibility.with regard to fotmal

}
course requirements in order that the program of study planned for each trainee

-

.

A -

" could -be built upon his particular background of academic preparation and

experience and permitdhim to develop one or more -dreas of ‘specialization appro~
. \
priate to his background and interests. Accordingly, the course requirements

-~

which ﬁere.establis‘ed enabledtheprogram staff to plan an individualized
* . ‘
program of study for each trainee by selecting, from among a variety of. courses,

those which are most appropriate fn terms of his academic preparation and

' -~

Course requirements for the program were as‘ follows:

Educational Administration . . .

' * 1
Y Be
.
w

* The following i:yrses in Educational Administration were either’ reQuired

or strongly recommended: ' g v .
N - Semester  Class ,
No. . A tle . Hours _Hours  Required
Ed. aduin. 7Q¢ Ofanization and Admjnistration of . .
T American Public Schools . 3 48-
Ed. Admin.’ 725 Research Methods and Procedures in
' '+ Educational Administration - a 2 32
Ed. Admin. 740 Superviéion*of\Instructmon . 2-3 ; 32
Ed. Admin. 760 Computer Applications in Educatlonal .. .
. *  Administration .*" 2+3 32+Lab
- ' - . " ¥
) Ed. Adm%h 825 Administration of Research and . :
' . Development Activities 1n * 4
‘ J ‘ School Systems ) - 2-3 32
’ﬁEd. Admin.‘830 Fiﬂ%ncing Public Education - 2—§~ 32
Ed. Adfin. 870" Politics of Educatjon ' 2-3. 32 .
. Ed. Admin. 875 -Educatlonal Planning in the } ‘
BN Urban—Regional Complex ' 32 .
_Ed. Admin, 900 'Internship . ‘ -
&
Ed. Admin 925, Seminar : Adminlstration of | ‘“'
Research angd. Development in . LT
$chool Systems N, .- 327 ., Yes
Ed. Admin. 990 Research ' , — Pes
¢ - . ) *fwg ‘ . LU
@ . - - . . . - . ,. -

5
A
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. b. ‘Education {I, Foundations . L * -

[ R '( i N -~
. A pinimum of; 9 credits of course work in Educatiol\al Foundations was
v required of each érainee The following courses were recommended as being
éspecially reley {/,a.nt ‘ :

~ * ’ -

)
g * = . - Semester Class -5
No. Title P Hours . Hours Required
?‘— R .
C &I 640 Curficulum Pla‘nnmg R 3 48 . No
¢ 7 .C&1I715 /// Research Theories an¥ Procedures '
‘ . T, for  Curriculum and Instruction 3 49 ~ + No
Ed." Pol. ’ Issues in Urbap Education . 3 : 48 - No |
Ed. Pol., /628 History of Education in American‘ . .' g
L Culture 3. 49 ' -+ No ¥
f i~ N . N
Ed. Pol. 648. . Sociology of Educat;ion .3 48 . No
". 7Ed. Peych. 301 Human Abilities and Learning 3 48 ‘No
Ed. Psych..725 Theory and Issue$ in Human ,‘ s .
/ Development -, “ 3. . 48 No
Ed. Psych. 705 _Theory.and Practice.of Learning ., 3 . 48 " No "’
/. ) N . . .
—~— & Research - - ) , . . ‘
. . . ) . )
e o 7 o o ¢ ' . A .
Sxp min'imum‘ 15 cr%dits‘ in E:ourses which will provide the trainee with -
d the necessary research "tools" was required. The following courses were
. recommended as being esyecially' relevant; * . * .o
‘L : : S _ ' Semester  Class- )
No. =~ . - Title . Hours - ‘Hours Required
" Ed. \Bsych. 570 Foundations of Educ\ational ' . /'/ -
T * . Measurement 3) 48 . .No
. /. Ed. Psych. 561 Statistical Methods Applied to  ,
] and.562 , Educatiom  ° \ ‘6 96 No
. , : . ;
/ " Ed. Psych. 573 Educational Evaluation - : 3 48 No
/v Ed. Psych. 262 Introduction to the ‘Design of‘ . . ' o
/ .. Educational Experiments - 3 48 ~ No
/ R4 Psych 861 Statfstical Analysis and Design in . ’ . ;\
' . . . Eduqational Research 3 48 . No
: L, Ed Psych 862 Multivariate Ahalysis , -3 C Y48 . No -
? . . ! . )
«™ 4Sec. 544 o Introduct:i,on to Survey Research 3 48. " ~ No
» . 4 - ’ *
. Soc. 964 ° Seminar: Design and Process of | 7, . .
. - Survey Research ‘ . 3’ 48 No
Voo ' . g
- Urb. and Reg. Technisques and Methods of Plannfing . __— )
( Plamning 721 Analysis i f T 48 No
PN f o & = AN ° .\9 ¥ "’ " R




'd. Social Sciences _ ‘ v .
Eachs trainee is required to complete at leastwnine credits_of work
selected from among courses offered\by such. departments as Anthropology,

* Economics, History, Philospphy, Poligical Science, Psychology; and/or
Sociology. As of June, 1969, reading knowledge of a foreign language is’
not required of candidates for the Ph.D.“degree in Educational Administra—

/tion. The time which trainees formerly, spent in gaining ‘a reading.
knowledge of "a foreign language is now devoted to strengthening their
research skills--primarily through additional formal course work, but also
through non—credit shart courses and informal learning experiences.'.

. P
o e . - @5““:: A
Informal Instructional Activittes ) ‘ }?-‘ '

24 '
' . A wide variety of informal 1nstrucriona1 activities;were ut&lized“
’ ?.,,1_ “\
v to Supplement formal course work During their first\semeséhr on éampus,

regular meetings Were held with the trainees. These me%tingé were ihformal

W a{“ X
in nature and provided the staff with an opportunity tqydg;cusshw tters of

7

immediate concern to the trainees, for example, planningibu_i pré ¢Em of

v

, study and nleeting degree requirements in proper sequen as %}3 as .

i A i
familiarizing themfwi&h ongoing programs at\thg\gniversitazéf uigggpsin- :.

Madison which were relevant to the objectives of the trainfng prbgram. ;h
., . ¢ o -~ -

Representatives of?other organizations on campus'and in the Madison area
which are involved'in research'and development also'met‘with trainees toX
digenss the programs and activities in which they were-involved. These\

O . -

meetings involved representatives of such organizations as the Research

and Development Center for.Cognitlve\Learning, the Laboratory‘for Experi—

» S

mental Design, the Instructional Research Labotatory, th the Wisconsin

rd .

~
Department of Public Lpstruction s Didision of Research and Evaluation. g
. )

Field trips to visit research-departments also played a'prominent°b

{ - . B
role in the informal instructional activities. Field trips included visits

3

to the Milyaukee Public-Schools, the Wisconsin Department of Public Instruc—

¢

tion, and the Madison Public Schools. Trainees also were encouraged td

- ¢
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., *

(\.

attend the annual meeting of the American Educéﬁional Research Association;

{

the Wisconsin Educational Research Assdciation, and other'professional

RN

- ‘. -

méetings ’ N . to N
° o . . | .
LR g . ! . . -
R & 2 | - \
. Practicum Experiences . J . -
v . . . . N P4
! . . 2
Trainees spent one academic'year—htypicaily their second year in the -‘7-1
. R | ¢
"ﬁgﬂggsgranr-as research interns in the reSearch department of a local school %{( .
P T a . e ' ';/
% o, ' ~ N FZ2NN
£, tem, an intermediate educational agency, a state educational agency, . Vf

&l

‘or some other organization engaged in educational research and development

ok

/

work

the rese rch skills and techniques they had acquired to obtain firsthand

-
&

)

knowledge of tha way in which reéearch departments function, and, to become

The practicum experience afforded trainees an opportunity to apply

%

“

S

*

familiar with sdme of the problems ané pitfalls of,educational research
\,‘

The keéy to-~a successful and rewarding internship experiénce is the
r
person in the pesearch and develbﬁment agency who Supervi?es the intern s

.’

.
Eal

5 ~
o~

¢
" E
) a

and development work\,. P :

e,

<

= "‘ .

‘

-‘C‘i

day—to day experience.. In arranging internship placements, primary attention
was given to (1) iyentlfying.m/ earch departments (and research directors)

who w0uld provide appropriate 'role models," and &2) reaching agreement

4

with the prospedtive sponsor’ that the intern will be givén an assignment which

i

I

. owill provide him with a realistic and comprehensive exposure to the problems

£
7

and agtivities.encounteredlin admin#stering a research and development
operation. In arranging internshipF an attempt was made to ¥nsure that thé

[}

reséarch intern w0uld bé given incneasing responsibility as he demonstrated

.

' ~ 5
“

competence.. Each intern, moreover,r was assigned major responsibility for
. € P
,at,zﬁast one proJect during ‘the course of his internship yeai An attempt

-

also was:made to insnre that, insoiar 3s practical the intern had ready

/ "
,’<

‘o




.

3

’

Tee.

~

suggestions, and -counsel.

>

.t

access to his spansor to discuss his experiences and to receive bSVice,.

.

regarded as a tegular member of the research agency s ‘staff. -

-

1nsofar as possible, each research intern was.

~y

Faculty sponsors (Professors Rossmillen, Lipham, and MclsaacQ‘scheduled ‘.. .

{

»
LR

regular supegvisory vis .ts to each research intern .

hY

Prior to ‘and during the upervisory visit, the professor reviewed the

-

been éncountered and the assignments-he J;ad,been given. "}‘he faculty “member

-
L)

> .

. - M
. ° B #
. adjustments in the traini;;ﬁfassignment.

.
. M ~

The type and nature’ of

-

!

»

.
N

-

+

o r——

a

.

‘ intern' s weekly log and’ discussed W1th ahe intern; any problems which had

7w~

also met with the intern's sponsor to review and discuss the trainee's
. ', B . N

-assignments and activities to da&e and to'agreebupon&any'approptiate

.

B / N
“fnom one agency to another according to the way in which the reseafch
f

“ .

»~

’ -

N N .
ring the academic year. ‘1

>
-

v

. . -
the resear¢h intern's responsibilities varied

-

~

o
)

”agency was organized the scope of 1os mission, and the trainee's demon- .

- 1
.

strated competence. fFaculty members who supervised research interns Were ° -

/ [

particularly concerned to seecthat the intern obtained.experience\with all . o

facets of the tesearch operation, had ready access to his sponsor (and ‘to

_ the research director if the director was not the sponsor), wa; inv1€ed to « ..
t -
/ .
attend all relevant administrative staff meetings, and- was given signifi—

k4

a ' ‘'

r

Equally important, the

«

cant responsibility for one or morge projects.

faculty membed, in’ consultationhwith the intern s sponsor, was ab}e to e

.

idEntify areéas of knowledge and/or skill,which the intern needed to strengthen <

bl

‘ when he returned to the campus to- complete his training program
One oy more interns were placed in each of thf following agenciegi

v

during -the _period- 1967- 1973 - : R T

Atlanta Public School
Atlanta, Georgia




~ Cooperative Educational Service Agency #ll
LaCrosse, Wiseonsin
] .
. Dade .County Public Schools
Dade County, “Elorida - =

3 Dallas IndependeAt School Distrlct
Dallas, Texas ’

. \ N - '/'
N
quton Public Schools
\Dayton, Ohio’

Los Adamos PLblic Schools
Lostlamos ’New México -

.

-~

Madison Public Schools-

L Madison, Wisconsin *
Milwaukee‘Public Schools -
Mllwaukee Wisconsin

. Phlladelphla-Publlc Schools
—Philadelphia, Pennsylvania
. Racine Public Schools . 1
Racine, ‘Wistonsin
, Research Qountil of the Gre?t City Sthools 2
Washington, b. €.
- . b
B San Diego Public Schools
San~D1ego, Callfornia

’
.

/- -
Wisconsin'Department

Madison, Wisconsin ¥
[,

Madison, Wiscons

s

Evaluation of the Practicum by ‘Inte Sponsorsay v

Persons who served as spgmsors-sof interns vﬁie 1nv1ted to evaluate
& ./ . Ny .

¢ .,

the internship arrangements from.their pdint of view and to offer suggestions;
. ', '- ‘. : o . . N . .
7,for'improvement of the internship experience. The following are excerpts .

frow some of their letters:

‘
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C .
"With regard to your training program at the University,of

Wiscond%n, my only comment is that you have done an excellent °
job on the Jim Hale I ﬁirst met in 1966. Ydu have tyrned him.-
from a kromising y0ung man into a confident ‘competent, research
administrator. - !

"Any criticisms I might have of the training program would

o,reflEQt my -own personal bias rather-than its effect/Qn Jim

Hale. ‘It has been my-‘observation that research administrators
in large public school systems tend to gravitate to noninstruc- )
tional activity. This leaves the ingtructional leadership . e

responsibilities to personnel with- lesser ability as researchers.:

. . [y

L.would like to see- the graduate programs -such as yours have

. . & Btrong'background ih the philosophy: of education and,an ] :
"extensive knowledge of the great books in curriculum and

‘,instruction.
. competent: graduates of educational administration Jprograms,

,.,inadequate ‘knowledge of the history ofaspublic e

I am fre quently frustrated when I see highly

e

throw themselves ‘into instructional leadership gasks with an
cation in
America. I often see otherwise competent- administrators

re-~inventing methods; procedures, organizational ,schemes,

-and solutions: to persdstent prablems which' havé received- - .
. extensive analysiS'¢hrough the wears, and which have been
well documented .in the"professional literature....' —~— L

A |
: Ralph L. Hall, Director Department of Rrogran Plannlng and .
Development Dade C0unty Public Schools Miami, Florida 33132

 "An internship that pyovides ‘the freedom of flex1billty that ,

) to us.

your arrangement w1th Don provided was tremendously beneficial
I suspect 1t was particularly val bla.because of Don's .
owry cha acterlstics. He is" a-person of high capacity, boundless
energy and good basic judgment. His dissg tion reflects

his competency in statistics and the- analysis of data. More
important to me is his flexibility and eagerness to make prac—
tical applioation of reséarch’ data. . . .

- -~

"It is this combination of research skills and broad admlniStra—.
tive capability that give Don high potential in- the field of
education. .

: .Wayne Carle,»Superintendent Dayton ?ublic Schools, Dayton,,Ohloi
45402 . !

-} ¢ R -

. . v S

.,

"I would like to.write this letter in support of your research
training'program at’ the University of Wisconsin; My opinion is*

that you are hélping to meet somd of the critical needs for,persons
with research ahd evaluatioh expertise, at the public school PP

-level as well as at otherprofesFiohal levels within the general

educatiOn field : A . Lo C .

" - . 4 ,e

.
] . -



L 4

‘- ' a ’_' .
""My opinion ‘is based primarily op two of your students with whom
I have worked. We had. Oscar Hanﬁinson as an intern'and then as a*
“full~time staff member with the Office of Research and Evaluation
~4dn the Philadelphia 'schools. I have had William Denton as an
intern heye in the Council offices in Washington since lagst May.
Both Mr. H kinson and Mr. Denton have been excellent men, with’

'jhorough training, and both have fit well into the public school
.3ctdvities in which we have place& them . P .

" .

: John L. %layman, Jr., Director of Research, xhe Council ‘of ther»
Great City Schools, Washington, D..C. 20006 - °° - ’

N «
s .
- .

"My general ‘enthusiasm for your program cannot be overstated.

¢~

Both Mr. Escourt and Dr. Hankinson, although distinetly different’

individuals, wete'ahong the most dependable membé f aur staff.
Your visit; to Philadelphia are always great sources of improve—
ment in the 'intern's performance, . L

"You probably know, that I often see myself more as_an advisor .
than ,as a:boss, and, tHerefore, have énjoyed being asked to

* consult on' the program of each intern. This relationship has
. probably been more beneficial to-me than to the interns because

I am continually forced to ‘rethink my own performance and gtyle
anﬁfrole as '] give advice to-an initiate into the profession

-

“UIt is difficult for me to see ‘any major weaknesses in this
system of internship If T had my one greatest wish, I would - -

like to seé more of the interns‘stick with the public school:
research and evaluafion for three to five years! Probably
because they are traifiéd in administratiom, most of these. men -

cwill. be launching into leadership roles before they ever make

:a significént research, contributiOp The price, from my personal "

experience, is high 'in that I dlways feel pulled between helping

. them through their program and wanting them to do our work betfer.”

Fortunately, some’of the doing is possible as a by-product. But
T wondet if we are not rushing some of the men too fast, and in

" the end losing.the opportunity to develop their .commitment te-

Signed:

.

3 ’ - Q b
EvaluatiOn of Practicum by Trainees

. requested to provide a written evaluation of his or her internship,

[

3

folloWing'axcerptsvwere ‘drawn from such reports:

)

the research: community." ‘ ’o

John B Peper, ExecutiveaDirector, Research and Evaluation,

Schbol District of Philadelphia, Philadelphia, Pennsylvania
¢ ~ . . .° <’\

po ' - - . N

'
A

»

Following completion of their inthnship experience each trainee was

’

-
—

< [N . .

\\ - . ..'
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°"My internship expetience at the Council of "the Great Clty:Schools -
in Washington, D. C., was beneficial to me. * It provided e;periences
and opportunities that I'm sure. would not have.begen avalldﬁle/
elsewhere. While .at the Council; I skrved as Project Director\N .
for t prOJects——An Analysis of Title I Projects in the Great City

4§§ehools and the Vocational Education Curriculum Developmeng PrOJect.

?“ B .
"In the Title I Survey Project, I was able to interact w1th the
Directors of Research and Title I Coordinators-in the twenty cities

that were members of the Council. A major task within this project

was the development of tﬂe final report which was presented to the D

“U: S. Office of Education. . e

~ 4
PN -
-

"The Vocational Education Curriculum Development’ ProJect enabled me‘

" to review the work™ that’ has been done.in developing curriculum for

Vocational Educatlon\ _A mdjor tdsk within the project was the develop-
ment of a currfculum model‘Which copld»be used by the twenty-one Great
Cities for development of a "cluster" cirrig¢ulum. During the progect

I was able to intéract with the Dlrectors of Vocatronal Edhcatlon in

~

the member cities.'. . / .
“'Both prOJects gave me thevopportnnlty for a great deal of travel ine
the ‘Dnited States.. They also gaVe me considerable insighf fnto some °
-of the many problems currently fac1ng .the urban schooﬂs of Amerlca.

"My primary critic1sm of the experlence is one that ¥ have heard £rom

.. many other intern$. It 1s—-there is a fine line between an 1ntern s

experience: and exploitation. By this T. mean,\interns are often paid
a much lower salary than.the positlon which they are;iglfilling .

'would ordinarily command’(7 ’ o e ‘ B
"My experience was a gdod one’ and I am gratéful for it.? . — ‘
}',,\ - . . ! .
- . o aWilliamiI. Denton ™

.
”» -~ - i
. //\ v : . !
"~ - . ’ . -
e~ Ao

[

‘"I was ass1gned to the Office of Research in Phlladelphia and -placed
in the Department of Field Research and Development as a Research ¢

Associate. I was assigned to District Seven, one of eight adminis- .
trative 'districts in the 'City. One, of the unique aspects of my N

experience was that I was not viewed as an intern; rather, I was
accepted and operated as a xeal' researcher. , ) . o

. "I was able to visit schools, principals, and teachers. I was able lad
to conduct several very interesting studies idvolving the alﬁhabet
ontessori

-

mastery, of Kindergarten children and the effectiveness.pf a-
program. I wgs able to operate ﬁreely and. was glven an a8sistant for
an eight week period. :

Mrhe Visitatlon by membersg of the.program staff was®a vegy valuable

experience. By being able to. visit on-site they (unlvers ty advisors)
.were able to" “comprehend the situation with far greater grasp than via

- phone, letter, or interview. This on-site guldance was very beneflcial

) 1.3 N . " -

~ e -

v
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) , 'Dr. Peper, Executive Ditectér of Research, provided time for several
-, 1” in—depth interviews that were very helpful. Dr. Farber, Manager of *

" % the District Research Associates, was availabte at two meetings “a month v

hn a formal basik, but wag always available for matters of: urgency.
- < . N

[}

-
-

e ’ . R : ' Arnold Escourt
{ : . s
[ . : .

.

o 2 '
. . : - -y
"My Internship with the Madison Public Schools this past year wds a
~powerfyl learning experiend@ that gave me many insights" igto the :daily
: operation of the central office of a -medium-sized school.kystem and -
\ also into their research operation in addition to presenting me with
several challtnges. .o .. i . \}
- "The first formal challenge I faced was to immediatedsy modify the
current standardized testing program in order to make it more meaning- , 0
ful. I implemented seweral changes and then coordinaped the program.
While 'the.testing program was in progress, I began designing the future
testing program which involved a university consultant and an in—service
program training 60 professional staff members. Throughout. this time
I designed, developed, and evaluated a series-of computer-generated
verbal-foymat testing reports that Were piloted at the fourth-grade’
. . 1eve1. This project became the basis for my dissertation.) :
! % VS
% The maJor cgpstralnt under which I worked was the transitory natute 4
-of my posjtion+-I'was an interm in a temporary positiom;-and a few. e
v . people ufed this as a rationale to work at cross-purposes with what I
was ‘doin This problem is evaporating with my departure (as I think -
.- it would haye if I decided to assume the position on a pérmanent basis),
and I have the 1uxury of a successor who is familiar‘with my goals for
, the research and testing'bfflce and who 1is Jn congruence with them.’

-

. -+ "aside'from this constraint, I have had few difflculties this past . .
- year. In fact, my immediate superlor, Dr. Carme%g V. Sapone, the :
. Director of Curriculum Develspment, has been a superior superordinate .
in his manner of allowing me almost total freedom in which to operate | -
. and supplying ‘maximum support.. Our relationship could ngt %e#more ‘
. harmonious nor more benefé;ial—t me in my learning experience.
Ml e
The formal superv131on,that I receivéd from the unlver51ty was
. ' minimdl, although‘f“apprec1ated the availability of the university © e,
. :, professors who were there if I needed them. e ) 1 gl'
. i - o Y Fes
"It was an excellent internship that prov1ded to me an opportunity to - N
! . work with competent people in a healthy environment and bzzfgﬁlggieuﬂe” :
_to ‘structure my .activities, while I had the availability e . o
resources of the University of Wisconsin." ~ . . )
. . . ’ '
! / - - ’ . . Walter M Mathews R




"The activities in which I wasy ngaged during my 1nternship iended to
build upon my specialization the #rea of .research and evalubtlbn in
. . addition to exposing me to 9ome of the administrative problems that one.
. experiences in directing and doing research in a public school setting.
. .. The jntérnship gave me an Qpportuniny to‘get involved in both “instruc--’
> tional and administrative research. L was also fortunate to be able
, to work.on several individual projects in addition to being rotally
responsible for ohe major project-—the Organizational Clintate Study. .

1 felt that this project was especially beneficial since it ’gave me ' '
B . a chance to obtain practical ex?erience in all aspects of carrying -
out a research project in a. pub ic school system——from the design and . =

jnitiavion ¥tage through to the report writing .and d1ssem1nation phase:
The major pxojectadlso provided the intérnship- -with continuity. o

.

N ¢t

s PR

"YI.felt/that the preparation that I received for the internship was

administrative theory dere of special value. . - SN

LY

.

"In regard to supervisiopn, I. felt that the supervision prov1ded by .
the Unified ‘School Distyict and by the, University of Wisconéin faculty
B responsible for the infernship was very satisfactory —
h\
"Overall I would have to rate the internship experience tﬂﬁt 1 had
. with the Racine Unified School District as' quite rewarding. The.only = ~
real weakness of my iﬁternship as I see it was the limitéd size of . :
the research staff of th district. This ‘restricted the number and -
type, of personnel wi h 4fhom I could interchange ideas. I feel that the
availability of’ such’ perspnnel for this type of communication is an ¢

importﬁnt phase of an internship experience. , c .= i
" ~ ! L . .y ,‘.
L0 ; /l ’ . Gerald Boardnan
. R /‘ . e - ) o + -
’ . : A v ' . - -, '.
’ ;‘ ' "My internship wasygerved in the Department of Educatibnal Research and .,
C Program Assessment *of .the Milwaukee Public Schools. The majority of .,
- ° the internship. activ1ties centered on evaluations of programs and pllot

projects of the schodl system. Much-.of the time during the first - - ’
semester was yoted to Title I evaluation activities and to two board-
» funded project . The second semester of activity centered on a Title

4

- I project e Licled "A Cluster-System Appreach to the Problems .of
' a Large, Schooi*pystem --a decentralization. project involving, an inner-"
o/ .+, city high schotfl and four of its thirteen feeder schools. Time was’

also devoted Y4 a parent opinion® survey school system problems and

A, to the evalua on of a teacher. ih—servicggproject dealing with the ad-
justment of cjassroom curricdlum-to the individual needs of inner-city
blac} students. During both semesters of”the internships time was o

a - devoted to cojtact with local university researchers, members of the
5 5 Wiscongin\Depgrtment of Public Insﬁruction and otheér outside agencles.
i N

9 - "All staff meetings and meetingS'concerning the, adminlst?ative functions
‘of the research,department were attended., Periodic sessions were held o
~=with the Director to review the progress of the internship program. -'“
_ Visits were made by the professors stiperwising the traineeship program .
Q ] and the internship was given a great deal of direction as a result of
these sessions. S L

! etcelleMg. The areas of research- methodology, management .Systems and \\\ } ,
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"The internship was a valuable experience.which allowed for a proper
perspective of a school gystem research operation.. internghip
compleménted thé classroom experience and provided for a rea}{Etic. .
application of the knowledge absorbed at thsUniversity to the
problems faced in a city school. Complete congruency between these
factors, however, was not a1Ways evident. - \ . . //.

. 'l
f??w ' ‘
’ L)

"n summary, I feel that:

.

~

1. The internship is propeily placéd ihithg,séﬁﬁence of s

traineeship experience. . .

1 - * . .

2. The duration of the internship seems appropr iaﬁg since .
: most assessment prOJects "coincide with the dcademic year.
" 3. ntact with interns “in other school systems could be °

0
: Vghcreasedtjﬁxj}low for an exchange of experiencey. - .

ﬁor a copplete exposure to school system research. .
The' staff of the Department of Educational Research- and
Program Assessment made themse1ves~availabie for any
and all questions and because of their cooperation the
internsHip was successful." -

f. The experfence with the Milwaukee iyZlic Schools provided

,

-

-

“w s

-
¥

. \
Roger Giroux

1

' implementing and reportin

"During my intérnship in the Dade County, Florigda," Schools I was
provided many opport ties to cooperate with the, Research staff
Director of Besearch, bers of the Division 6f/instruction, other
céntral office department and schogl personnel in: désigning,

%\a variety “of research, xelated projects.
Several projects were assigned -to me for executio . These encom-
passed a wide range of topics including, among others, a study to -
reorganize the Division of Instruction, a study o determine optimum
school size for. e1ementary, middle and secondary, students, and a
survey of parental attitudes.relative to selected issues .and
expectations for, a specific elementarf‘school.‘ During the second
semester 1 requested-and was provided the opportunity to spend
approximately 90 percent of my time on the Planning-Program- -
eting Systgm research project. During both semesteys, I
rded as a ctioning‘member of the research staff and received
lete access tosresource persons, data files and other support
services. I was further ihkcluded in all department training
seminars* including research design, behavioral goal writing, and
computer programming. Many problem-solving sessions covering'a
wide range fof issues provided me an opportunity to both initiate
and tedt alternative program proposals. . . .

\ ; "= "

-~

~

A

"I Psund my formal preparations most’ adequate to meet the requirements:

of ,the task assigned.

*

>

»
=
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Pfobably thé best evaluation is cauched in the

,
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" Undergraduate grade point‘average ’ 2.75 2.75-2.99 £2.99 ,
,Crﬁﬁé%%e grade.point average 3.33°: ~3.33-3.49 . 3.49 R

fact that formal offers for a full—time position with the Research .

Department and otker’ departments were made-:] was also invited by [ . MR

members of another schoolﬂ‘istr/;t to associate with their organization. .
¢ — 7

"Dr. Ralph Hall Director of Program P1anning, Development and ., : .

Evaluationgestablished an open door policy for me upom- my arrival

in Dade’ CountY.« On several oceas1ons he arranged invit tions for

me to attend: division staff p1enary sessions as ‘well as meetings

* with outside consultants and multi-school distrlct research uncil%

He further reacted to many issues that I proposed relative to o
orgarization and .administration of research actdpitles in urban ' oL
school systems._ 7t : .

P

o

el ’ - ) 10,- - . /\'\ .
. P . o ) -

. . g ' James A. Hale , ;
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Methods ‘and Criteria for Selection ot B

7

.
”"?m..

fy

The fdrst criterlon agplied in selecting tralnees ‘was that the applicant

/
must be admissible to }he Graduate School and to the Doctor of Phil sophy

Al
‘

’degree program in the Department of Educational Administration at the Un&versity

r . LY

of Wisconsin—Madison”rAdmission to the Ph.D. degree program in Educational -

N .
-~

Administrgtion is based on the following: . ' -

N . . .

© T 1. LAt least one plus, and more pluses than mdnuses, on the
following measures: . - , 4

(T : L. . Minus Zero Plus -

«

Miller-Analbgies Test ' 75%ile - 75%-89%ile  89%ile
Graduate Record, Examination . 1000 100041099 1100

’ 4 v . .

2. Recommendations fro thrge persons who aré QUallfled to pass . '
-on the aca§Emic and profess%onal competenee of the candidate.

heSs

. ~
3. A statement by the applficant identifying his Spec1f1e-a:g&§’of'
interest ard his profe sional objectives and career goals.

- ‘.. g A “’.

4T A favorahie vote of the faculty. N o ’
- . . ' ¢ 4

N ., . . Y
. In.addition to meeting requirements. for admission ‘to the Ph.D. degree

' ~
-

program ip Educational Administration, épplieapts for’ traineeships in the
’ - & * [ b *

" Training'Program for Director$ of Research were’requested to take two other .
R ° L > . s
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: ; ‘evaluative measures: the iCooperative English Tests and the Watson-Glaser

LN . | . H : T, MR
“

t» Critical 'I'hinkin’ngppraisal. Preference was given those applicants who:“

, 4 . N K . ‘ -,‘ T . '/‘ v A '
. a. ' Scored higher than the 75th percentile at at least two of the . .ot .
;ia " SRR following: * Miller Analogies Test, the Cooperatiye English 'I‘estsxx ' )
o > "and the Watson—Glaser Critical Thinking Appraisal. \_
‘. " . b. Scored higher than the 50th percentileRgl both the verbal and '
’ quantitative sections of the Graduate corg)Examination . B )
o Aptitude Test. ; ' "/ .
’ ;, ‘ / c. Had a gradnate grade pbint average of 3 5 or h1gher on.at- least ;f
. ' 15 credits of graduate work " - ‘ |
- /’ - \n ) . n ¢
\ d. Had an undergraduate grade point average of 3.0 or higher'.

v [} t N
In making final selectioen of trainees from among those applicants who
meet the above criteria, the following factors were considered:,
. P P .
-, Age—-—preference was’ gigen app11cants who were ynder 35 years of

\ ‘ . age. N . % P . "
™ " ) . - . o .
b. Experlence——preference was given applicants who - have had eéxper-

R ience in* working with thé problems of public education. (A

) Cy limited amount of teaching and/or administrative experience is N
. L .viewed as desirable but ‘not essential.), .
? . " e

c. Educatlon——preference was given%pplicants who have completed at :
" least one- semester of graduate study L R
. d. Cofmnitme'n‘t to public school Jiork—-preference was given aﬁ"pli angs
C whose career aspiratignd are oriented toward esearch and deveds
' ment work in the public schools.

-

D Y - YO eadei'shi .potential ‘-preference was given applicants who hav’e .
' i demonstrated 1eadersh1p gkills in their previous posit:.ons. ) oo
\ (Factors d and e were assessed through a personal interf‘/iew with o - 4
the applicant and through personal contact" with resppnsible ‘ % )
pérsons who were well acquainted with ‘the applicant ) ? &*

2

"The procedures outlined above facil:.tated the identificat:hon and selection

of able. trainees.“ This conclus:.on “i,s attested by the fact that: no tra1nee
»;} 7

g n. -
dropped from the' program, and \that the progress of trainees through the program

'has, with few exceptipns, | been more rapid than the progs;ess of the raverage

e ’ . Ceo R,

docﬂal student, deSp te the heavy demanf]s of the research ‘ﬁralné‘ng program.

. % The follow1ng tabl
who ‘have received suppor

. o ave regely P

'J Q B '. %

symmarizes”the academic qualifdcations of trainees
.

undergthis program: R
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' . Under- Miller ° Eloscr : Rgzzgsagiam

. _ ¢ grads' Grad Analogies Critical ° Cooperative v -

‘Name GPA - 'GPA*  Test¥* Thinking***  English*** Verbal Quant.
Allen, Mary'Ann | 3.03 3.80 49 88 177 500 510
Boardman, Gerald 3.41  3.49 45 "85, 169 480 680 -
Daescher, Stephen  2.90 . 3.46- 55 8w - 171 470 © , 580
Denton, William,  3.93  3.05 . 69 89 ‘172 560 ' 700
Dunfee,” Dohald ~ -1.79  3.00 66 .9 173" 490 - ¥ 710
ziuban, Charles® - 2.48  '3.52 59, 1 92 166 | 550 . 620
Escourt, Amold  2.24° 3:30¢ 62 20 . 167 s80 Y 460
Girouk, Roger 3.13¢ None sué - 89 167 550 “ +* 580 . -
Gramenz, Gary “2.86% 3.67 71 88 180 630 " 480
Hale, James 2021 13,40 52 B2~ -165 520 660
Hankinson, Uscar  2.85  2.80 63. 8 175 680 440
Jacobson, Dbnald ", 2.95  3.39 - ‘6l . 71 177 . s‘oo;}fh?é 8650
Kelly, William 2.23  3.53 45 66 - 167 59017 © 720
krueck, Thomas , ~ 2.97 Neme 76 | 77 . 187 5%) L0
bg:thews, Walter 1.92 3/’\_452;0 71. ,90‘ 181 550 | "760
McKinney, Stephen  2.95 - 3.20 73 .79 180 640 1620
Moran, Thomas 2.63 #:3.80 79 - - 680 690
Nelson, Richard =  2.11  3.40 \?66‘ L 89 170 630 | 540,
oldiges, Donald: - 2.95 - 3.43 7 6l ) 77 176 / 410 .| 450
Reimer, Roger® 2.31 ©3.33 g - - - \ %-—
?t!i'lith,.Ke‘nnetﬁ 2.37  3.43 L 19 .83 Coan - '\1 L
Totdahl, Orval 2.99 . 3.62. 58 99 166 — -
Wright, Kenneth . ‘2.07 , ;4’{06 * 7% . - - - "650 ‘ \ 630
* At‘:~time of admiséion, to program’
*% Raw score . ! .
#**Converted score”* 7 R th
aSuppo::‘t.:ed ,flrom institutional allowax;;:e'-portion’" B gy (
of grant\4ds a project assistant; not as a trainee. v ) _
. *» .
_ y , . . .
.. . ] Dy

. b




TRAINEE, DATA

e - » . Degree and :
Period of\ Support. ) T ’ ‘e > Year JAcquired ‘Current -’ o
* From - \\~To .+ Fi€ld of Study * or Expected Employment ' -

* Allen, Mary Anh . 9-69 " 8-72 Educational Administratton Ph.D., 8-73 Learnink Coordinator, Jefferson
e ce . Middle School, Madison, Wiscomnsin,

Boardman, Gerald " - . 9-67 '8-69 Educational Administration Ph.D., 8-69 . Associate Préfessor of Educational
' . C . Administration amd Educational N
Psychology, University of Nebraska
" 4 Lincoln, Nebraska,
(Formerly Assistant Professor of
Educational Administratiom,
S .. University of Florida, Gainesville
v . ., . Florida) L.

o
RS

¢ . - c -

Educational Aduifistration Ph.D., 6-72 Difector of Research and Ex =
' : ' tion, St. Louis Public Schools,
St. Louis, MisEéuri
(Formerly Assistant to the |
Director, Kendall Scheol, Gallaus
‘q;;ftﬁllege, Washington, D. &)

Educational Administratio .Ds, 8-71 Director, Research and Evaluation _
’ (Projéct Evaiuation), Dallas )
Independent Sc¢hool District
Dallas, Texas

{Formerily Coordinatpr, Skyline
Career.Developient Centef )
. Evaluation, ballas Independeht
C - Schgol’ District, a(llas, Texag).

,'“,anfee, Donald T ' Educational Administration Ph.D., 12-73 . Associate Proféssor offMathemati s
. ' . » ) A . i ) { Maine: Maritime Académy, Castine,
- .. * . . ' .. ,‘))’ [ ’ * ) ) Maine .
Dziuban, Charles# - Edncarional Adq}nistratipn‘Pth., 6-70. Associate Professor. ofn Education,
e : ) . o > : ST Fiorida jTechnological University,

B ' . . T Orlando; Florida , -

Escourt, ArnoXd > | ' Educational Administration-Ph.D., 6-73 Distrfct Reseatch Associate,
: N : . S , .. .Philadglphia Public Schools,

4 .
¢ va . -

.~ N 3

L

N - Philagelphia, Pennsylvania

o> .
Giroux, Roger “get R Educational Adminiscration h. D'- 6-70 Dire Forvof Research Duluth
. Co ' ~ Publfic Schools, Duluth, Minpésota
(Fﬁrmerly esearch Associate,
Milwaukee wblic Schools,
"‘Milwaukee WiscOnsin)

PRSI

-
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) Gfamenzg Gary
-
Hale, Jamesf

.

~
Y

P

Hankinsph, Pscar "
& PR .

I
~

>

=

Mathews, Walter

4

I

—

Rally, Willigp .

DN
\&fhecki_%ho ' .

Jacobson, -Donald

-

: ‘)feKinrgej, Stephen .

. -

Horahﬁilhomas

Ne}son, Richard

>

Oldiges, Donald

’

N ) ’ . ‘Iﬁélﬁgg—gézé ' o Degfee and

Year Acquired
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From To . Field ofeStudy . or Expected
6-70 - 5’73 Educational Admiqist}ation Ph.D., 5-74
- i T ! i
& \ !‘ . ca e
9-67° _8{69 Educationai_ésmini tration Ph.D., 6-7Q
) . H f » < W . ’ . ? w N )
\ 4 b~ f’ -
.t % Coat . .
9267 1470 . Educationhl Administration Ph.D., 1-70
»o ,',;I-(K’. ' N _ .
~ T~ ;! Y%, - 1 ! ‘ !
2-68 8}70 Edugamdonal Adminlstration Ph. D , 8-70
{ . ' < . oWt 3 v ¥ r‘ { ‘ ’ !
9-70 1 8-72 iEqﬁcatipgal Administratioh ?h.D., 8-72
' l | \' * K ~ ;\J'( " ’ ) 5 '* .
6-70 - h . éﬁQCational Adminis%ration Ph.D., 12473
: T Xy .. o or 5- 74
S \7 : " \
‘ i :' ? ' B ( ,é, .
7-69 Educational Adminisg;atign Ph.D., 6- 7
6-70 " Eddcational Administration Ph.D., 12-73 '
LA T k g
1-73 Ed&cational Adninistration Ph.D., 12-73
e . = *or 6-74
R
6-70 / Educational” Administration Ph, D., 6 72
DT S S S
* ’ '! " Aﬁaﬁ' -~ .
T H Rk .
9-67 . ‘)i " Educatiopal Administration Ph.D., 6-69
,‘ ; g 4 /
/

\
_— _\' V-
¥
= -
.
.

* Research Assistant, Wisconsin

. Planning Center, Boston Public

n
Current

Employment

N ’

Researgh and Development Center, ’
Madison, Wisconsin,

Associate Professor of Educational
Administration,” University of New
Mexico, Albuquerqug New Mexico

Princi‘¥1 McCall School; .
Philadelphia, Pennsylvania _

(Previously District Researéh
Associate,. Philadelphia _Public
Schools, Philadelphia, Pennsylvaniﬁ

Direttor, Regional, Education .
‘Cemter ''C", LaCrosse, Wisconsin -,

Superintendent of Schools,
Wautoma, Wisconsin Y

Coorﬂ!nator for Research-and
Evaluation, Skyline Project,
' DaAlas Independeht School District,
Dallas, Texas '

14

Assistant Professor of Education
gUniversity of Mississippi,
University, Mississippi i+ #

Educatiod Specialist, Education

Schools, Boston, Massachusetts
4

QonSulvant Wisconsin Department
«of Revenue, Madison, Wisconsin

Assistant Professor of Education
University of Rhode Island, -
KingSton, Rhode Island =~
Direotor of Research, Dayton
Public Schools; Dayton, Ohio

23
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~ ‘ | g (TRAINEE DATA "~ Degree and
- Period ‘of’ Support . 4 Lo a Yeif{Acqgized
' ‘ © . To, -, Field of Study, - or'Expectec
Reimer,” Roger . 9-70 671 Edufationdl Adwinistration' Ph.D., 8-71
N s . ‘;0 ‘ e s .. ) . CL ‘“’“ - “. | ’ ’ i
Smién,,ﬁeg§eth .+ 970 @ 872 / Edutdtional Administragion Ph.D., 8-72
: [ ? . J /
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.- E. DIRECTOR'S ASSESSMENT OF THE PROGRAM.
oA ‘ .

. .
f

- .This concluding,section provides an appraisal of the Training, Program

for Directors of Educational Reseatch as viewed"by the prpgram director.

- ’ T N

¢ .

Observations contained in this section are essent1ally SubJective in nature,

] although where possible data in Support of the conclusions drawn will be )

© . ¢

cited. - / L ‘

~
[ -,

Appraisal of Certain.Aspects of the.Programv

_The objectives for the Training Program for Directors of Research were
‘-~.:‘ . o .
established on“the basigbof research conducted as a result of odr Program

Planning Grant. Data gained from interviews with Superintendents, directors .

- - *

of research and other personnel in 1arge public school systems were utilized

to specif the objectives for the program. ThE'objectives wére reviewed ‘-

'

aﬁnually hy ‘the program staff (Profegsors‘Rossmiiler; Lipham. and Mclsaac)
. ’ - . -

~

¢

to :assure that they remained appropriate in the light of ‘our obgervations and,
! > . . .

experienceugained in superyisory\visits.to interns. No changes_were made ‘

.

‘ 3
in the major program obJectives during the course of the program. We believe

that the program ob;e&tives were appropriate, and we.wou1d not change the
’éwhx - Iy, .

”

%
objectives if we were to conduct anothér program of a similar naturé
S

Conversations with school district personnel who worked closely wi

-
our trainee—interns and data dbtained from the trainees themselves led us

’ )

to conclude. that the content and focus of the program was, with few excep-

-
~ .

tions, relevant and appropriate.. We did identify professors- (and courses) .

,, - = 4 .

who could contribute much to the preparation 'of trainees apd this information
was utilized in advising trainees with regard to their progsams of study '<'
ﬁe found that informal learning experiences,‘such as meetings with personnel
of reSe;:;h and development agencieg on the Un‘yersitv campus and in state °




- . T -

[ »
-

education agencies, and f1eld trips to visit publicﬁschool rgeegrch depart~
ments, were an extremely valuable portion of the program. These act1v1ties
served to sensitize trainees to the demands and expectations confronting

. N

research-development-dissemination-evaluation personnel as well as to. build

~

a strong esprit de corps\f and ense"o’f(purpose among tra* . Attendance -
. ‘ L .

~

' . vt . 3
at proféssional meetings Such as those of the American Educational Research
- . '; -

Association also was regarded by trainées as a Valuable learning experience. .

’ ’

Our program was carefully designed to provide maximum flexibility.'

v

% »

This flexibility enabled.us to accommodate easily trainees~who had dcquired -

4y

a substantial amoumt of graduate level preparation prior to~¢he time they
entered&the program and thus avoided redundancy of course work. Although the

program was designed to provide up to three_ﬁﬁare of study, most of our trainees

o

completed the,ptbgram in less than‘three years. ,The program's flexibility

also permitted us tp exercise comsiderable diecretion in counseling trdirees
' N B B - . s

. o - -
so that we could continue in the program those trainees who had not, in our

judgment, masteredlfhe knowledge and skills required for effective job. per-

N

formance. 'If we were to direct another similar program again, we Yould

'attempt to preeerVe maximum flexibility in both content and duration, thus

~
t)

permitting the director and program staff to exercise discretion in designing

individual programs of study tailored to meet the specific needs of each

.

/4

trainee. >

- ) ]

v Three members of the facultyé—Professors Rosémiller, Lipham, and McIsaac—-

l . . . , . / g
were -available for student advising and internship supervision. These three -

) staff members contributed irecial expertise in complementary fields,,Professor

Rossmiller in educational finance and research management, ,Br/fgssor Lipham
oy )
in Qgganizational theory and behavior, and Professor McIsaac in research

design and computer applications. 1In addition, other faculty members in the .
- .:l *

D
. - . s « . <
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Degartment of Educational Administration and in dbther departments in the

" University gave generously ofi:fﬁr tine'in providing advice and consultation

.to trainees, partitularly with regard to their dissert@tion research and other

- L)
B

research interests. - LI

N

-

, »

The criteria employed in seleeting trainees’for participation in the -

> . M »

program were very effective. No trainees dropped from the program and all

-

4

.

- ' .

trainees either have receiyed the Ph.D.- degree or will receive the degree

L - . 4

in the near future. All traine‘; made excellent academic progress and nearly

+ all of them comp}eted the Ph.D. §egree program in less time than the typical

student in the Department of Educational Administration. Recruitment of 1..5 ’
" trainees was.conducted on a national basis and trainees resided in the fol-
lowing states at‘the time of their’selection: Arizona, Florida, Georgia,

Hawaii, Massachusetts, Minnesota, Ohio, Oregon, Pennsylvania, Rhode Island,, ‘

» v ot -

%ashington and Wisconsin. ‘We enjoyed only moderate success-in r;cruiting
trainees from ethnic¢ minority groups. We were able to recruit one black -

* trainee and one woman. With regard éb\class size, we believe thaﬁ\a group

of five or sik trainees is the optimum size to begin training each year. {

) -
. A

. In a program ‘of three years duration 15 to 18 students would be in training

PR ’
at any point” in ‘time. We feel that a group of five or six ttainees beginning

ﬁach-year permits intensive individual counseling, facilitates the/arrangement

~ A

of satisfactory 1nternship experiences, and permits appropriate p1ace?fnt of .

trainees completing the program.

-

The existence of federal support was indispensable to the Success of
. , P

o this program. Grant funds made it possible to arrange internships in outg

standing research depa:tments without regard to geographic 1ocation, funded .
A s »
v travel to provide adequate supervision of interns, and provided support for

i
E g . r

Table students. who would not otherwise have been able-toAundertake two or three

) - . 7 ¢ ¢ o+ RO
RIC - & . e80T
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years of graduate study. There were no stggéhts in the Training Program for | .
\

‘ Directors of Research who were not aided——either through tffﬁqeeshipw/or

through prpi\et assistantships funded fro& the institutional allowance portion

of our grant, Traihees in this program were drawn: from a.wider geographic

2 . N ~ L f ’

area than non-aided students, complefed the program more rapidly than non-aided
* . ~> . - ' ) ” .
. L ' . . \ 4
students, and chose careers more directly related to educational research
- . @ . . . . » . . z &
, and development work than non-aided students. - ' . .

IS

Without federal support there will be no formal Ti!ining Program fer ' ‘

- ¢

Directors.of Research. ' Although the courses which comprise the program will

' d),be ayailahle, there will be no organized program in the absence of external.
N ) 4 , . @
support from some source. Support for students engaged in.training is
. J Y
indisPensablqi particularly if one wishes to pfovide realistic practicum

ey e%z;ri:nyés as .an integral part of a training prfgram : =
> : .

) - -

Méjdr Strengths of the Program ' . - . q-
' N Several ma;or strengths oflthe program can be identified*and will be

-

discussed in the following paragraphs. The order in which they are discussed
.~ - . ‘

“p

is indicative~of neither importance nor priority. Rather, they re resent >
; s -§~—€iL'“L P Y) » H y rep
) segments of an integrated program concept and thus cannat be separated. . - ' .
'Qne major strecgth of the progfam ﬁasea sharp focus on a focal role,
. the position of director of research and clearly stated obJectives which .—' -
A RS

guided the development of pniquely personalized programs of study ‘for trainees

[}

. while maintainiﬁg a common prpgran focus. The programlfocus an@ objectives 7

eénabled the programf taff to counsel e\ie tively individua trainees and to

design individualized programs of study, but always with he role of director

® !
-, -

of resedarch and the fequisite skills needed for success inﬂthis position e
—_ e L 4‘ 3 .
o — clearly dnmind. ., - ", - L
A ‘ I A
. A N > . v 5

-
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- It was recognized lhat trainees wer likely to come' from a variety of

.also’'permitted efficjent ytilization of th

e

.and close\interdepartmental ties is perhaps beét'illustrated by the fact that

é . ) . .

A second major strength of the program was ,its flexibility. Achieving
»

maximum flexibility was an important criterion in dedigning the program

26 .
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n‘

.
.

\
backgrounds in térms of both their work experience and their academic .

preparation. We anticipated'that some trainees would enter the program with
] = ‘ .

-~ N s

Ny '\ .
a sybstantial amount of graduaterdggi:;lready completed and_othersé;ould have

£ L 4 .

completed little*iF any graduate work. It also wga? cognized that the nature
A ! - - . .
of the academic preparation of trainees would probablgtdiffer-widely. Con- = 7

sequently, it was important to focus on building the 'ofessional_and inter-

g

personal skills needed by directors of research while ag\the same time avoiding

i

redundancy in_trainingjeffortg? - The flexibi@ity built into the program

permitted the selection of appropriate course worK/for each trai;EE’rather

.
» -

than requiring all traipees to "jump the sIme hurdles. The program flexibillty

vast resources of the Unigersity
of'&isconsin—MadiSon. . L é - e ’ |
A third najor source of program strength, and onefclosely related to
the comments made in the preceeding discussion, is oirecély related to th

. . b N A
unique structurehof_the Schodi;:; Education at the Uniyersity of Wisgonsin~

. . : ’

Madison. All members of the faculty who teach courses in wh'ich prospective
~ v i

teachers aré enrolled are votlng members of the faculty of the School of

Educat10n This organizational structure creates a climate which facilitates

) 0 .

the development of close workin§>relationships between colleagues in a w1de

Y [3
variety of discipllnes and\d tments. Thus, it ig easy to draw upon the
» .
- - %
intellectual resources of a wide’variety of departments for both fogmal course
. / ¥ A
work and dinformal learning aetivities. The advantage of program fle*ibility

N
¢

only two new courses were developed specifically for the* Training Program for

B S -« . I

.2 .
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1 €, e '
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Directors of Research. The uniqu‘ness'of the program lies in the. fact that ‘
~ s - ' Ve . ) ‘ - ‘
| the vast intellectual resources of f%e total . University could be tapped in
—- - a

. ‘_ designing appropriate programs for’ indivf‘Pal students. It was pbssible,

for}Example, to 'draw upon the resources of the'Universié%ﬂSurvey Research

Ladoratory to prov1de trainees with both course work a field experience in .

- o

survey research., Personal contacts by program staff Gith faculty members in
- '(‘P .

other departments directed their attention to the specific needs and ijfiterests O
. s . ) %‘;ti

' .t . .
of .our trainees so, that these needs and interests could be accpmmodated in
> i .

. c ., ) ~ . ca * .
eiisting courses through differentiatioj of assignments, readings, and similar °

activities. In short, the challenge in conducting such a program at the .

University of Wisconsin-Madison lies not in the development of unique new

- materials but in thexidentifiCation and proper utilization of'existing .

~ -
-

4
resolirces located in diverse departments throughout the University. '
v : o .
ghe trainees themselves were another major strnngth of the program. The

s . r

-

selection criter1a which were applied coupled with recruitment activ 1es\

fwhich detively sought recommendations from persons working in resgqgar h and

development offices enabled us to identify trainees who were able, motivated

and committed toaresearch and development in education at the\school district,
\ .
state educatlon agency, or univerS17f*1evel Thé effeE%iyeness of” our )

selection»criteria is reflected by the absence .of program "dropouts, the rapid

. /
progress of trainees toward completion of the Ph.D, degree, and ‘the placement
. f’i * a . ."‘ "
of pessons in s1gqif;gagt_leadersh1p positions in school districts, univer~ :
v ‘:. . N //\ .

. sities, and other educational agenc1es. .- T r\

- . e * ]

.‘- Yet another major strength of the program wag the research 1nternsh1p.'
) )
The program staff attempted to idéntify leading research agencies and 1ndi—
. viduals throughout the United States and to, place interns with such individuals

* -

and agencies. Geographic‘location was not a limiting factor in internship . ‘

v

. Q . ‘ A ' :3].' ‘ . . . . —
e \_ - — - ety
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C e Major Problems in the Program -

to support travel insorder to identif the most appropriate 1nternsh1p

r
placements and»to make~frequent Supervi ory. visits to interns. Trainees

were universally enthusiastic.with regard to their internship experiences. . .

¢ » a0
* Their willingnes§ to relocate themselves and their families, frequently over

-
¢ . . . .

great distances, to take advantage of internship opportunities- attests to the

. y
importance attached to the internship experience by both the program\étaff ¥ :
4 . . ’ . w . - 9
and the trainees. We also gave attention to the 1dentif1cation of appropriate N
v ,c \.-» N

roI odels" wheh evaluating potential internsh;p Locations. We sﬁ@ght to

>

provide each trainee with direct experience w1th an individual who could

5 :":’ ** . - . ' \ . \.
provide an appropriate role'model ozban effective research director. . b )
) : IR £ .
" Closely related to tﬁe prigticum expérience was the placement of trainees .
] . . -
. > —, -

in apprOpriate positions upon completion of the program. In nearly all cases g

f IN

’ -
trainees were offered permanent positions in the organizatipbns in whlch they i \
.- - A} ) - ;
interged. Some trainees accepted'such offers, others chose to return. to .
' campus to complete the.Ph.D. degree, and some accepted positions elsewhere.
‘n N

. /mpropriate placement wasanot a problem; in effect we could have placed at '

" least twice as many trainees had they been available. \

. ,
> . v ' .
t . .
2 . ) " AN <

can be identified Although they did not significantly {mpait-dhe oud “

of progrAm‘funding.é Recrnftnent of the best qualified trainees requiras

considerable lead time. Too frequentl§ sufficient lead time was not available




»

-

. ’ ' R . ' [
and we were confronted with the task of recruiting several candidates very °
late in the*season. Fortunately, we generally had a backlog of applicants

to which we could turn but this wai no substitute for adequate lead time in

‘-. .

’/,/’ order to recruit the best, p:sséble candidates for traineeships. We believe

-

%

.

+

<

because‘the institutionAl allowance was not sufficient to cover -tuition for

~

that had adequate lead time”been available each year, we could have recruited
~ B

trainees of even higher quality who would have lent even greater luster to

J \~7«

am. ‘It often was difficult, for example, to assess adequately a .

pective trainee's degree of commitment tg a career in educational r & ﬂ

’ S~ L -

in the time available. It algo was difficult to reCruit well qualified )

k¥ .
- candidates from ethnic minorities when the lead time was short. '4% o

. . . ¥
- A second .major, probley was the inadequate size of the institutional

-

: allowance._ During the course of the training program tuition &t the University

of Wisconsin-Madisen increased substantially.from year to year while the gmount

. i N . ,
‘of institutional alf®wance remained constant. Tuition reached a point whare

we could -hot afford to award traineeships to quaﬁified out-of-state students

-
.

-

these students for a full twelve—month periodr This shorfrall necessitated -

particularly intensive efforts to recruit Wksconsin residents for whom tuition

. was substantially less.‘ Only by awarding traineeships to a substantial number

of Wisconsin residents could we afford to recruit out~of—state students to

enter the program As;tuition consumed a larger and larger portion of the
,,.‘ R S,

institutional allowance, it became 1ncreasingly difficult to bring in outside

consultants, to subsidize travel of trainees to attend appropriate progessional

4

meetings and for the staff to make frequent supervisory visits to trainees

4

during their internship experience. Fortunately,-members of the program staff

wer q,ﬁog’requirep to be paid from the institutional allowance ‘but carried on

»

theiz.-work in program direction and in teaching and advising students ag a°

s e

part of their regular university load., During the last two years of the

Y 33
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_ program, the institutional allowance was not adequate to covex even' the essen~

T‘jiﬁ tial costs incurred in operating the program.’%’ o . . -
) ) . . .€_ -3 X :r;:///‘ 4,';: [ - .' .
’ 0verall Evaluation of the Program -’ ;Z%? ) 3 SO

[ . We believe that by any standard the—TrainingEBrogrﬁﬁﬁ or Directors .

a
1 S

of Research must be Judged as “successful. A¢kotal of églstudents received

support through the program between July l 11967, and August 31,,1973
. \
(Two students were supported‘gnly from January, L973, through August, 1973;. .

ed when two students completed the

they were appointed to fill vacancies
& progranm more rapidly than had'been ticipated.) Eighteen studefits have
completed all program requirements any have received'the Ph.D. degree; four, '
have completed all course and. resi e requirements, are currently writinéa

Ph D. dissertations .and are expected to complete all‘requirements for the

s Ph.D. degree duriug the 1973- 74 academic year° and ane is preparing a disserta-

v

tion proposal and is expected tg complete the Ph P. degree during the 1974-75
'y . .

academic year. ‘ o ‘ ,

\ - .

“ . ~ ‘ ' - ,:‘ N © Cre
” Eleven trainees who have eithefrcompleted the program or who are currently =

2

Rz

R A

v ) , . .
working on dissertations'hold research and/or administ¥rative poditions in -

‘ -
‘ﬁﬁblic school systems; seven are~currently employed as professors, three

-

are employed ingintermediate or state educational agencies, and two are students

conmleting their‘studies at the University. (The two=students who are ‘still
’ - ’
conmleting threir studies are currently employed by &he Wisconsin R & D Center

3

as research assistants.) All trainees are actively involved in educational

~ N a

* research and developmggt activities,in public school systems, intermediate.

or state educational agencies, ‘or institutions of higher learniﬂg

LY

ct that we have in no dnstance found-it necessary to drop. a student

once he had been acce‘d is furthér evidence of success.

.
, .
. . .

. <

" .

Q ’ . 4 .
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~ All 23 Students who recéived support have either successfully completed )
¢ r . v

the program or will complete the program in, the near tgture Thus;‘oux I
av \.—/ ~

selectdon criteria apparently were adequate to identify and select persons

© with both the requisite academic ability and the commitment to puISue career . //-

-~
* >

‘goals in educational research and development._ R s .
vt ’ : -

+"The overall evaluation of trainees always has béen positive, They have~'

provided some very useful, constructive criticism wh1ch Has enabled the
’, .

v program staff}to 1mprove the academic counseling of students and to improve

&

the internship ekxperience for students. Section C of thlS report contaihed .

excerpts from program evaluations provided by both trainees and’research

directors who supervised 1nterns. These _statements provide add1t10nal evi- m;v

‘dence in Support of the judgment that the progcam has bEen h1gh1y Successful

) No problems were enco tered in piicing trainees id jobs for wh1ch they " 4 ‘

- -

were trained. Most traineels had a choice of several jobs. Some who began

v

the program intending to pdrsue careers in publi¢ scheol or stde education Ty

4«-/' -

~
agencies decided* to pursue career§ in higher education and chose professor- ‘ .
ghips in preference to public school positions. They have’ frequently expressed | ¢
‘ 1

the opinion that ‘the experience gained as a result of their train; g and

internship provide a balanced perSpective of the problems asso fated w1th : .

- :" fostering change in school programs They feel that their teaching and
" research contribution; as professors are particularly enriched by the exper—
ience gained in the research internship. *Undoubtedly,L he graduates of the

Program will con%dnue to make significant c0ntributions in t;eir chosen ., o . '

‘e

fields during the course of their professionalgcareers. ' ' -
. - - . o a ‘-’ ” -
) ?lans for Continuation of the Program ) . o
’ ;%Yﬁ not be possible to continue the Training Program for Directors ’ P
) ofiResearch without federal support. Although'the courses which comprised w’
r . ’ - * . .

. - o

E MC . ’ 5 ) s ) ’ ' .
. i 3 ? = N .
-~ » - - S om——
AR e provided by Eric s v . . . ) \ s , . - .
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“ie.not reasonable t
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the'b%ogram will be ava 1able;*it will be impossible w1thout federal Support

to provide and supervise research internships of the high quality/nhich have

characterized the program in' the past. Also, it will not be possible to screen

caregﬁiiy students whg wish to become involved in the program. The avail-~
C. W :

trainees made it possible to' exercise considerable

¢

discretion.in select ng eandidates. The program staff_has concluded that it

°

kontinne thé program in its present form without federal

support.
\

" An attempt wil be' made to provide appropriate counseling for students

.

areers*in educational research and development in local,
) g"

h0'wish t6 pursue

ES

intermediate, gr st te educational agencies. To the extent pqssible, research

I -

internships in the Wisdonsin R&D Center, in Wisconsin public school systems,

-

and in the State Department of Public fﬁd@%ucti0n~will be arranged. However,

-

without support for trainees it w1ll be difficult to exercise the degree of

cantrol over the research intern's activities and_ it will be impossible to-

exercise a veto power over internships. Withoht federal upport the Program

. 3
- . ,t

for Training Directors of Research wifl be but a shadoy of the prOgram which )

« f ’

has been conducted during‘the past §ix years. . : e

.
. v . . -

-
. .
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